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1.Introduction
Interlanguagefeaturesandthe・unnaturalness・thatcharacterizesthespeechandwriting
oflearnersofEnglishareparticularlyprominentincolocations.PawleyandSyder(1983)
notedthatlearnersoftenuseexpressionsthat,althoughgrammaticalycorrect,arenotused
bynativespeakersofthelanguage.
ToshedlightonthedifferencesinlinguisticcharacteristicsbetweenEnglishusedby
nativespeakersandby learners,thispaperfocuseson word-leveltrigrams.Using the
InternationalCorpusofLearnerEnglish(ICLEversion2),acorpusofwritingbynon-native
advancedleveluniversitystudentsfrom 16differentmothertonguebackgroundswhich
includes,among others,aJapanesesub-corpusword-leveltrigramsareretrievedfrom
amongfrequentlyrecurringmultiwordunitsusedinspecificpatterns,andthethreemost
frequentlyusedfixedphrasesinJapanesesub-corpusarecarefulyexamined.
Furthermore,interlanguageusedbyJapaneselearnersofEnglishandlearnersfrom
variousotherlinguisticbackgroundsisanalyzedbywayofcomparisonwithJP-ICLE,a
corpusofessayswritten by Japanesestudents.TheLouvain CorpusofNativeEnglish
Essays(LOCNESS),aroughly300,000-wordcorpusofessaysproducedinthesamewayas
ICLE,isalsousedtoexamineandcompareusagetrendswiththoseseenindatasets
compiledfrom nativespeakers.Inaddition,togetanoverview ofandanalyzetrendsin
colocation useby nativespeakersofEnglish,WordbanksOnline,a massivecorpusby
ShogakukanCorpusNetwork,isused.
2.Previousstudies
OneimportantissueforEnglishlanguageeducationisfindingouthowbesttoinstruct
studentsinlearningvocabulary.Inrecentyears,moreattentionhasbeendrawntothe
particularimportanceoflearningthecomponentsofwordsusedinfrequentlyoccurring
patternsassociatedsyntacticalywithcertainexpressions.Whetheritbeintheproduction
ofspokenlanguageorintheproductionofwrittenlanguage,mostresearchersnowbelieve
thatprefabricatedexpressionsplayalargerrolethanindividualwords(Altenberg1993).In
addition,theuseofthese・prefabs,・which play such akey rolein naturallinguistic
exchange,makesitpossibletoshortenlanguageprocessing,andreducethetimeandeffort
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neededtoprocessfamiliarphrases,verbalexpressions,andfixedphrases(Wray2002).
Also,Wray(2002)usestheterm theformulaicsequencedefiningitasfolows:
asequence,continuousordiscontinuous,ofwordsorotherelements,whichis,orappearstobe,
prefabricated:thatis,storedandretrievedwholefrom memoryatthetimeofuse,ratherthan
beingsubjecttogenerationoranalysisbythelanguagegrammar. (Wray,2002:9)
Ontheotherhand,Stubbs(2002)describesmulti-wordunitsasfolows:
Everynativespeakerhasthousandsuponthousandsofmulti-wordunitsstoredinmemory.Itis
difficulttoseehowpeoplecouldspeakfluently,orunderstandotherfluentspeakers,iftheycould
notrelyonfamiliarchunksoflanguagebehaviour. (Stubbs,2002:59)
Stubbs(2002)characterizesmultiwordunitsaschunksoflanguagewhosereservesin
memoryareimportantelementsinthemakeupofthefluencyofanativespeaker.
Sinclair(1991)putforththenotionofthe・idiom principle,・whichholdsthatwords
function lessasindependentunitsand moreaspartsoflarger,frequently recurring
segmentsthataretoacertaindegreefixedandcanbeanticipated.Alanguageuseremploys
・semi-preconstructedphrases,・i.e.,insteadofgenerating・new・sentencesanativespeaker
createssentencesbylargelydrawingonhisorherstoreofphrasesandfixedexpressions,
orbyreplacingcomponentsofthose:
Theprincipleofidiom isthatalanguageuserhasavailabletohim orheralargenumberofsemi-
preconstructed phrasesthatconstitutesinglechoices,even though they mightappearto be
analysableintosegments. (Sinclair,1991:110)
DeCocketal.(1998)comparedtheuseoffixedphrasesamongEnglishlearnersand
nativespeakersintermsofautomatedphrasicons.Theynotedthattherearedifferencesin
thetypesoffixedphrasesandthewayinwhichtheyareused,buttheydidnotconclude
thatEFLlearnersusefixedphrasesmorefrequentlythannativespeakers.
BasedonheranalysisofcorporaofessaysbyEnglishlearners,Granger(1998)concluded
thatlearnerswerenotasadeptasnativespeakersinusingprefabricatedlanguage.She
furtherstressedtheneedtolearnthelexicalchainsassembledandusedidiomaticalythat
makeupprefabricatedlanguage,andstatedthat・...wehaveestablishedthatlearnersare
usingcolocations,butthattheyunderusenative-likecolocationsanduseatypicalword-
combinations・(p.152).
From theaboveitisevidentthatarangeofscholarshavedrawnsimilarconclusions
aboutcolocations,butanalysesincorpuslinguisticshaveshownthatthesestringsofwords
thatform thesepatterns,whichareatthefocusof・phraseology,・serveimportantfunctions
inlanguageuse.
Theseearlierstudieshavefoundthatbyusingfamiliarphrases,verbalexpressions,and
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fixedphrases,itispossibletolessentheeffortandburdenoflanguageprocessing.Inthe
folowingpagesIshaltakethestandpointofphraseology,specificalythatthebasicunits
tobeemphasizedwheninstructingstudentsonhowtolearnlexicaarenotwordsasisolated
vocabularyitemssomuchasthepatternsformedbywords.
3.Backgroundandpurposeofthisstudy
OneofthemethodsthatGranger(1998)hassuggestedforfindingprominentlinguistic
featuresinthewritingsoflearnersisidentifyingtrigramsthatrankhighlyintermsof
frequency.Shearguedthatifonecomparednon-nativespeakercorporaagainstnative
speakercorpora,thelatterofwhichwouldserveasthestandard,andcompiledthetotal
numberofdifferingranksforeachtrigram,onecouldproduceindicesexpressingdeviations
inrankbetweennativeandnon-nativespeakercorpora.
Inthisinvestigation,Ifirstexaminethewaysinwhichmultiwordunitsaredefined.
Further,Ilookattheusageoffixedword-leveltrigramsthatoccurfrequentlyinthespeech
ofnon-nativespeakersofEnglish,andexaminetheimportanceofconsciouslystudying
lexicalcomponentsthataresyntacticalyassociatedwithotherwords.Indoingso,Ihopeto
offeraclearerpictureofpedagogicalimplicationsofmultiwordunitsforEFLlearners.In
addition,Ilookatwhatkindsoffixedphrasesarebeingusedbynon-nativespeakersthat
aregrammaticalycorrectandyetunnaturaltonativespeakersthroughcomparisonwith
datasetscompiledfrom nativespeakers,andfolowthiswithanexaminationofmultiword
unitswhichshouldbeincorporatedintopresent-dayEnglishlanguageeducation.
Inexaminingtheseissues,Isetouttoaddressthefolowingthreeresearchquestions
andtasks.
1)Gainanoveralpictureoftheuseoftrigramsdefinedhereasthree-wordunitsthat
frequentlyrecurinICLEv2andconductacomparativeanalysisthereof.
2)InthecaseofJapaneselearnersofEnglish,dothetrendsinfrequentlyrecurring
trigramsin ICLEv2 shareobservablefeatureswith thoseoflearnersfrom other
linguisticbackgrounds?
3)Aretheretrendspresentindatasetscompiledfrom nativespeakersthataresimilarto
trendsforfrequentlyrecurringtrigramsinICLEv2?
4.Thedefinitionofmultiwordunits
Thereiscurrentlynoconsensusamonglinguistsonaprecisedefinitionof・multiword
units.・Multiwordunits,whichmayalsobereferredtoas・multiwordlexicalunits・or
・multiwordexpressions,・areseenasasubsetoffixedcolocationsbysomelinguists,andas
separatefrom colocationsbyothers.
TheLongmanGrammarofSpokenandWrittenEnglish(1999),whichwascompiledbased
onacorpusofabout40milionwords,offersthefolowingdefinition:
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A multi-wordlexicalunitisasequenceofwordformswhichfunctionsasasinglegrammatical
unit.Thesequencehasbecomelexicalized.A typicalexampleislookinto,whichisusedinmuch
thesamewayastheverbinvestigate.Anotherexampleistheadverbsortof.
Multi-wordlexicalunitsdifferfrom freecombinationsofwordsinthesamewayascompounds
differfrom phrases,i.e.theyshow limitedpossibilitiesofsubstitution.Compoundscanindeedbe
regardedasatypeofmulti-wordunitwhichtendstobewrittenasasingleword.Aswith
compounds,multi-wordunitstendtoacquiremeaningswhicharenotpredictablefromtheindividual
parts(inwhichcasetheyareoftendescribedasidioms.)....
Multi-wordlexicalunitsshouldbedistinguishedfrom colocations,whichconsistofindependent
wordsthattendtoco-occur. (Biberetal.,1999:5859)
Althoughthedefinitionabovedescribesmultiwordlexicalunitsaslexicalizedsequences
thatfunctionassinglegrammaticalunits,itisimportanttonotethatthisdefinitionstates
explicitlythatadistinctionshouldbemadebetweenmultiwordlexicalunitsandcolocations.
Giventhefactthattherearemultipletermsdescribingwhatareherecaled・multiword
units,・Moon(1997),usingtheterm ・multi-worditem,・providesthefolowingdefinition:
A multi-worditem isavocabularyitem whichconsistsofasequenceoftwoormorewords(a
wordbeingsimplyanorthographicunit).Thissequenceofwordssemanticalyand/orsyntacticaly
formsameaningfulandinseparableunit.Multi-worditemsaretheresultoflexical(andsemantic)
processesoffossilisationandword-formation,ratherthantheresultsoftheoperationofgrammatical
rules. (Moon,1997:43)
Moon(1997)goesontocharacterizemulti-worditemsas・extremecolocations,・among
whichshecountscompounds,phrasalverbs,idioms,fixedphrases,andprefabs,andemphasizes
theimportanceoftheirstudyinsecondlanguageacquisition.
Multi-worditems－extremecolocations－divergewidelyintypeandcharacteristics,andthereisno
established,fixedsetofthem.Somemulti-worditemsareveryfrequent,andsocanbeprioritised
insecondlanguagework;however,evenextremelyinfrequentitemshaveimportantrolesinreal
discourse. (Moon,1997:63)
Inaffirmingtheneedfortheinstructionofnon-nativespeakersinfixedphrases,Swan
(1997)saysthefolowingofmulti-worditems:
Learnersneedtorealisethatformulaicmulti-worditemscannotusualybeliteralytranslated;
teachingmaytrainthem toidentifysuchitems,andtodeveloprealisticparaphrasestrategiesto
compensateforgapsinlexicalknowledgewherethemothertonguecannotprovidesupport.
(Swan,1997:179)
In each ofthedefinitionscited above,multiword units,ormulti-word items,are
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characterizedasfixedsequencesmadeupofmultiplewordsactingasawhole.Eachdefinition
alsounderscorestheimportancetothenon-nativespeakeroflearningmultiwordunits.
5.Datasetsused
ThepresentstudymakesuseoftheInternationalCorpusofLearnerEnglish(ICLE
version2),whichcontainsargumentativeessayswrittenbyadvancedlearnersofEnglish
participatingintheICLEProjectfrom 16differentmothertonguebackgroundsaroundthe
world.Descriptionsofeachsub-corpusareshowninTable1.
ThedatasetofnativespeakeressaysusedasthebasisforcomparisonistheLouvain
CorpusofNativeEnglishEssays(LOCNESS),acorpusof324,304wordsfrom writtenessays
bynativespeakersofEnglishofthesametypecompiledinICLE(Table2).
6.Stepstakenfortheanalyses
Thecurrentstudyisbasedonanalysesofbothamassivenon-nativespeakercorpusand
asmalernativespeakers・corpus.Nevertheless,thecomputertoolsandmethodsusedforthe
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Table1:BreakdownofICLEv2
Sub-corpusbynative
languageoflearner
No.ofessays No.ofwords
Bulgarian 302 200,194
Chinese 982 490,617
Czech 243 201,687
Dutch 263 234,723
Finnish 390 274,628
French 347 226,922
German 437 229,698
Italian 392 224,222
Japanese 366 198,241
Norwegian 317 211,725
Polish 365 233,920
Russian 276 229,584
Spanish 251 198,131
Swedish 355 200,033
Turkish 280 199,532
Tswana 519 199,173
ICLEv2 6,085 3,753,030
Table2:BreakdownoftheLOCNESSdataset
Typesofsub-corpora No.ofessays No.ofwords
A LevelBritishpupils 114 60,209
Britishuniversitystudents 90 95,695
Americanuniversitystudents 232 168,400
LOCNESS 436 324,304
analysesofbothwerethesameinthattheybothentailededitingandanalyzingconcordance
filesintheKeyWordinContext(KWIC)format.
Thefirststepofthestudyconsistedmainlyofperformingafrequencysurveyofword-
leveltrigrams(three-wordunits)inICLEv2.Table3isalistoftrigramswithmorethan100
instancesinICLEv2.
ThetrigramsshowninTable3arethree-wordunitscontainedintheICLEv2asa
whole,whichitselfconsistsof6,085files,foratotalwordcountof3,753,030.Thatsaid,
becauseitisdifficultfortheICLEProjecttocolectessaydata,theProjecthasestablished
acriterionbywhichsub-corporamaycontainupto25percentinliteraryessays.Forthis
reason,thedatapresentedhereencompassessomeliteraryessays.Itisworthmentioning
that91.1percentofICLEv2comprisespureargumentativeessays.Thesub-corporaforthe
variousnativelanguageshavevaryingratiosofargumentativeessaystotheirrespective
wholes.Ofthe16sub-corporainICLEv2,eachofwhichrepresentsdistinctlanguages,only
thoseofBulgarian,Chinese,Japanese,Russian,Turkish,andTswanaconsistentirelyof
argumentativeessays.
InviewofthefactthatalessaysintheJapanesesub-corpusareargumentativeessays,
forthepurposesofcomparisonIhavechosentolimitthisstudytotheusagetrendsof
word-leveltrigramsinICLEv2to5,554filesofargumentativeessaysaccountingfor3,368,495
words.ThefolowingTable4showsthefrequencyoftrigramsoccurringmorethan100timesin
argumentativeessaysinICLEv2,aswelastherelativefrequencyofeachper100,000words.
ThefiguresinTable4werederivedusingtheMorestatistics:occurrencesfeatureofthe
StatisticsavailableforjointcorpuscolectionandlinguisticqueryoptionavailableinICLEv2.
ThereareslightdifferencesinthefrequencyofthetrigramsbetweenTable3,whichis
alistoftrigramsoccurringmorethan100timesintheICLEv2corpusoveral,andthe
frequencyoftrigramsinTable4,whichrepresentsinstancesoccurringinargumentative
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Table3:Three-wordunits(trigrams)thatoccurmorethan100timesinICLEv2
MultiwordUnits Frequency
aswelas 852
infrontof 552
andsoon 533
asfaras 440
aslongas 337
inspiteof 256
infavorof/infavourof 226
intermsof 219
inadditionto 188
nomatterhow 149
assoonas 140
whetherornot 128
incaseof 112
essays only.These differences amountto a switch in ranks regarding one phrase.
Specificaly,inspiteof,whichappearsinthewholeoftheICLEv2corpus256timesand
ranksatsixthplaceinfrequencyofuseasshowninTable3,isshowninTable4tooccur
only199times,placingattheseventhspotjustbelow infavorof/infavourof,forwhich
thereare213instancesinthedatasetshowninthetable.Therelativefrequenciesofthe
othermultiwordunitsshowninTable3and4arethesameintermsofrank.
OfthemultiwordunitsshowninTable3and4,inthispaperIshaladdressthetop
fivethatoccurintheargumentativeessays.
Tobeginwithletuslookattherelativefrequenciesofmultiwordunitsinthelanguage-
specificsub-corporainrelationtothefrequenciesseenintheJapaneselearners・sub-corpus.
Thesub-corpusforJapaneselearnersofEnglishcomprises366argumentativeessaystotaling
198,241,yieldinganaverageessaylengthof542words.
7.Resultsandexamination
7.1.A frequencysurveyoftrigramsinthelanguage-specificsub-corpora
UsingtheMorestatistics:occurrencesfeatureoftheStatisticsavailableforjointcorpus
colection and linguisticqueryoption availablein ICLEv2,itwaspossibletofind the
frequencyofmultiwordunitsineachlanguage-specificsub-corporaaswelastherelative
frequencyper100,000wordsinthesame.InthisstudyIusedthatfeaturetofindoutif
therearedifferencesinusagetrendsamonglearnersofdifferentlinguisticbackgroundsin
thethreetrigramsthatoccurmostfrequentlyinargumentativeessays.
First,asseeninTable4,with776instances,thephrasethatappearsmostfrequently
wasaswelas.Intermsofrelativefrequencyper100,000words,thephrasehadthehighest
rateofoccurrenceinthePolishsub-corpuswith41.7instancesper100,000,folowedby36.1
fortheFinnishsub-corpusand28.2fortheSwedishsub-corpus.Incontrast,sub-corporafor
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Table4:Three-wordunits(trigrams)thatoccurmorethan100timesintheargumentativeessays
MultiwordUnits Frequency
Relativefrequencyper
100,000words
aswelas 776 23.0
infrontof 518 15.4
andsoon 506 15.0
asfaras 394 11.7
aslongas 322 9.6
infavorof/infavourof 213 6.3
inspiteof 199 5.9
intermsof 199 5.9
inadditionto 181 5.4
nomatterhow 140 4.2
assoonas 126 3.7
whetherornot 126 3.7
incaseof 104 3.1
languageswithparticularlylowratesofoccurrenceofthisphraseper100,000includeItalian
with4.8andSpanishwith8.6.Thereare20instancesofthephraseintheJapanesesub-
corpus,whichtranslatesintorelativefrequencyof10.1per100,000words.Thesub-corpus
exhibitingtheclosestfrequencytotheJapanesesub-corpusforthisphraseistheTurkish
sub-corpus,with20instancesandarelativefrequencyof10.2per100,000words.
Swan(1995)indicatesinPracticalEnglishUsagethataswelasissimilarinmeaningto
thenotonly...butalsoconstructinthatitservestointroducenewinformationinaddition
tothatalreadyknownbythelistenerorreader.Declerck(1991:238)remarks,・Parenthetical
additionstothesubjectintroducedbyaswel as,(together)with,nolessthan,etc.are
normalywrittenwithincommasinformalEnglishanddonotinfluencetheconcord.In
informalEnglish,thecommasaresometimesdroppedandtheadditioncanhelptodetermine
thenumberoftheverb.・
Asfarastherateofoccurrenceofaswelasisconcerned,theoveralfrequencyper
100,000wordsintheJapanesesub-corpusisrelativelylow.
With518instances,thesecondmostcommonlyoccurringtrigram infrequencylist
showninTable4isinfrontof.ThephrasehasthehighestrateofoccurrenceintheChinese
sub-corpuswith49.2instancesper100,000,folowedbytheGermansub-corpuswith29.6and
theCzech sub-corpuswith 23.9.Thesub-corpora forlanguageswith lowestratesof
occurrenceper100,000aretheSwedishsub-corpuswithafrequencyof6.1andTswanawith
afrequencyof1.0.TheJapanesesub-corpusshows17instancesofthephrase,forarelative
frequencyof8.6per100,000words.Thisrelativefrequencywasthesameasthoseforthe
DutchandSpanishsub-corpora.Swan(1995)glossestheusageofinfrontofbynotingthat
whilebeforeisanexpressionoftime,infrontofisoneofplace,andinthissenseisan
antonym ofbehind.
Thisauthorinitialythoughtthattherelativelyhighfrequencyofinfrontofinthe
Chinesesub-corpuscomparedwithothersub-corporawasdueinparttoL1transfer,but
uponusingthefeaturethatdisplaysthedetailsofessaytitlesinICLEv2,itwasdiscovered
thatoneoftheessaytitlespresentedtostudentswhosewritingsmadeuptheChinesesub-
corpuswas・Televisionistheopium ofthemassesinmodernsociety.Discuss,・andthatof
the160essayswritten,69ofthosestudents,orover40percent,chosethisastheiressaytopic.
Asaresult,phrasessuchas・spendalotoftimeinfrontoftelevision・werefrequentlyused,
whichwaslikelyamajorfactorbehindthecurrentresult.Suchcasesoflearnersusingphrases
thatoccurintheiressaythemesandtopicsdirectlywithintheiressaysarefarfrom rare.
Thisphenomenonmustthereforebetakenintoaccountwhenstudyingcolocations.
Thethirdmostfrequentlyoccurringphrasewasandsoon,with506instances.With127
instancesandafrequencyof64.1per100,000words,itistheJapanesesub-corpusthathasthe
highestrateofoccurrenceforthisphrase.ThiswasfolowedinrelativefrequencybytheChinese
sub-corpuswith57.6instancesper100,000,butifweconsiderthefactthatineightofthesub-
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corporathisphrasehasafrequencyof10orlessper100,000,weareledtotheintriguing
conclusion thatcomparedwith othernon-nativespeakers,JapaneselearnersofEnglish
overusethisphrase.Asasidenote,thesub-corporawiththelowestrelativefrequenciesper
100,000arethePolish(3.8),Tswana(4.5),andSwedish(5.8)sub-corpora.Altenbergand
Tapper(1998)definesandsoonasa・vaguenesstag・thatiscompletelyfixedsemanticaly
andgrammaticaly.Theyalsosuggestthatthereisatendencyforlearnerstousevagueness
tagsmorefrequentlyinspokenlanguage.TouseAltenberg・sterminology,wecanunderstand
vaguenesstagstobephrasesinwhichthespeakerwishestoconveyexplicitlythatheorshe
hasnoconfidenceinthemessageorwishestokeepthemessageambiguous.
TheJapaneselearners・corpuscomprises198,241words,whilethenumberofnative
speakers・corpusis324,304words,soitisnotpossibletomakeone-on-onecomparisons.
Nevertheless,from Table5itisclearthatandsoonisusedexcessivelyintheJapanesesub-
corpuswhencomparedtothecorpusofnativespeakers・writings.Itshouldagainbenoted
that,with127instancesandarelativefrequencyof64.1outof100,000words,theJapanese
sub-corpusexhibitsahigherfrequencyofandsoonthanalothercorporaofnon-native
speakers.Althoughandsoonisafixedphrase,amongthemultiwordunitsthatoccurin
ICLEv2,itisa・latent・vaguenesstag.Thefrequencyfigurefrom theJapanesesub-corpus
isequivalenttoroughlytwenty-fivetimesasthatseeninthedatasetsfornativespeakers,
andwhenwealsoconsiderthefactthatthefrequencyismuchhigherthandatasetsfrom
othernon-nativespeakers,wecanconcludethat,inaccordancewithAltenbergandTapper・s
(1998)definitionofa・vaguenesstag・asoneinwhichthespeakerwishestoconveyexplicitly
thatheorshehasnoconfidenceinthemessageorwishestokeepthemessageambiguous,
andsoonrepresentsatransferfrom Japanese,alanguagewhichtendstosoftenexpressions
ofself-assertivenessanddoesnotlenditselftoconveyingthingsinunequivocalterms.
7.2.A frequencysurveyoftrigramsinJapaneselearnersandLOCNESS
Giventheoccurrenceofaswel as,asfaras,andaslongasamongthetopfive
trigrams,whicharethefocusofthisstudyofmultiwordunits,inthefolowingIpresent
an overview and comparativeanalysisofthesephrasesbased on searchesofcorpora
compiledfrom thewritingsofJapaneselearnersofEnglishandnativeEnglishspeakers.
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Table5:A comparisonoffrequencyofmultiwordunits
usedinJapanesecorpusandLOCNESS
Japanesecorpus Frequency LOCNESS
aswelas 22 66
infrontof 17 18
andsoon 127 5
asfaras 9 18
aslongas 16 27
Itisclearfrom Table5thatthefivemostfrequentlyoccurringmultiwordunitsdiffer
betweentheJapaneselearners・corpusandthenativespeakers・corpus.Morespecificaly,as
statedabove,Japaneselearnerstendtooverusethephraseandsoonandunderuseaswel
as,thelatterofwhichisthemostfrequentlyoccurringtrigram amongnativespeakers.
Forasfaras,whichisthefourthmostfrequentlyoccurringphraseinICLEv2,there
arenineinstancesintheJapanesesub-corpusbut18instancesinLOCNESS.Oneinteresting
findingwasthatinthecorpusofJapaneselearnersofEnglish,the・asfaras＃＋［beverb］
concerned・constructwasusedjusttwice,whilethesameconstructwasusedinsevenoutof
the18instancesofasfaras,suggestingastrongtendencyforco-occurrencebetweenasfar
asandconcerned.Upon searching theShogakukan CorpusNetwork・sWordbanksOnline
corpus,thisauthorfoundthatasfaras,inadditiontoco-occurringwithconcerned,alsoco-
occurredfrequentlywithpossible.Thisunderscorestheimportanceofteachingcommonlyco-
occurringwordswhenteachingnon-nativespeakershowtouseasfaras.
AslongasisthefifthmostfrequentmultiwordunitinICLEv2.Thereare16instances
intheJapanesesub-corpus,and27instancesinthenativespeakercorpus.Amongthe
examplesinthenativecorpus,fiveofthe27instancesofaslongasarefolowedbythere.
Ontheotherhand,therewasonlyonesuchexampleintheJapanesecorpus.Thisisone
pointofdivergencebetweenthenativeandJapanesespeakercorpora.
Declerck(1991:423)statedthat・Conditionalclausesareintroducedbyconjunctionsand
phrasesuchasif,unless(＝・exceptif・),providing/provided (that)(＝・ifandonlyif・),on
conditionthat(id.),ontheunderstandingthat,as/solongas,incase.・
TheLongmanGrammarofSpokenandWrittenEnglishdefinessuchconditionalclauses
asfolows:
Severalofthelexicalbundlesinitiating adverbialclausesareif-clauses....In addition,this
categoryincludesseveraladverbialclausesbeginningwithcomplexsubordinatorsoftheform as
far/long/soonas. (Biberetal.,1999:1011)
8.Conclusionandpedagogicalimplications
Thecurrentstudyexaminedthefivemostfrequentlyoccurringmultiwordunitsamong
non-nativelearnersofEnglish andlookedatfeaturescharacterizing studiesofEnglish
amonggroupsoflearnerswithdifferinglinguisticbackgrounds.Asaresult,itwasfoundthat
learnersmakeuseofmultiwordunits,buttherelativefrequency(asexpressedbyoccurrence
per100,000words)withwhichtheyusethem differsfrom grouptogroup.
Acomparisonofcorporacompiledfrom JapaneselearnersofEnglishandnativeEnglish
speakersrevealedmajordifferencesintherelativefrequencies(asexpressedbyranks)inthe
useofmultiwordunits.Mostnotably,whereastherewereonlyfiveinstancesoftheuseof
andsooninthenativeEnglishspeakercorpus,thecorpuscomprisingwritingsofJapanese
（10）
learnersexhibited127examples,whichisaclearindicationofoverusebyJapanesespeakers.
Inlightofthisfinding,goingforwardtoexplorewhetherornotthisfixedphraseisone
peculiartoJapaneseinthesensethatitisrelatedtotheirdesiretokeepthemessage
ambiguousand/ornoncommittalisnecessary.
Itwasalsodeterminedfrom theresultsthatconcernedandpossible,whichfrequently
co-occurwithasfarasinthenativeEnglishspeakercorpus,arenearlyabsentinthecorpus
ofwritingsofJapaneselearnersofEnglish.Forthisreason,whenteachingcolocationsin
aclassroom setting,Ibelieveweshouldstronglysuggestthatwordsthatco-occurwithsuch
phrasesbestudiedconcurrently.
Itprovedimpossibletoquantifythevarietyofexpressionsinthisstudy.Asafuture
task,itisnecessarytoexaminewhetherornotmultiwordunitsnotaddressedinthisstudy
arebeing accessed.Itislikewisenecessary tocarry outmoredetailedstudiesofthe
vocabularyitemsthatmakeupandareassociatedwiththekindsofcolocationsdescribed
above,tocategorizethem according tofrequency,proximity and degreetowhich the
meaning ofeach componentcan bebroken down,andtoutilizethosefindingsin the
teachingofforeignlanguagelearners.
Granger(1998:159)hasstatedthat・L1playsanimportantroleintheacquisitionand
useofprefabsintheL2,・suggestingthatalearner・snativelanguagehasasubstantial
effectonthecolocationsheorsheuses.
Whenfrequenciesofmultiwordunitoccurrenceinlearnerdatasetswerecomparedwith
thoseindatasetsderivedfromnativespeakersinthepresentstudy,frequenciesoftheformer
werefarfrom low.Thatsaid,therewereclearlydivergenttrendsevidentinthesetsofdata
betweenJapaneselearnersofEnglishandnativespeakersofthelanguagethatsubstantiate
Granger・s(1998)hypothesisbasedonherstudiesofcorporacompiledfrom nativespeakersof
French suggesting thatwhilenon-nativelearnersusecolocations,theiratypicaluseof
colocationsleadstolanguagethatisunnaturalfrom anativespeaker・sperspective.
Learnercorporarepresentenormouspotentialintermsofcontributionstothefieldof
languageeducation.Unfortunately,atpresent,asidefrom theiruseineffortstoimprove
dictionaryentries,thesecorporahaveyettobeputtotheirfulandproperuseinthe
developmentofeducationalmaterialsandcurricula.
Oneconclusiondrawnfrom thepresentstudyisthatknowledgeofbroaderandlikely
co-occurring colocationalconnectionsin addition tocombinationsofspecificwordsis
necessaryforlearnerstouselanguagenaturaly.
Lastly,infuturestudiesIhopetoexploretheextenttowhichthementalretentionof
patternsrepresentstheabstractionofpatterns.
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